Writing—Grade 9/10

In ninth and 10th grades, students write independently with confidence and proficiency.

They explore, interpret, and reflect on a wide range of experiences, texts, ideas, and opinions.
Students choose the most appropriate form of writing to achieve the desired result for the
intended audience. As students persevere through complex writing projects, they write
sophisticated, complex literary texts and/or organized, fluent, and well-supported nonfiction.
Complex forms of punctuation are used accurately and grammar/language is manipulated to
enhance writing. Vocabulary is carefully chosen to create vivid mental images or elaborate on
ideas. Students maintain a portfolio or collection of their own writing and continue to regard
writing as an essential tool to further their own learning in and beyond high school.

EALR 1: The student understands and uses a writing process.

‘ Component 1.1: Prewrites to generate ideas and plan writing. W

1.1.1 Analyzes and selects effective strategies for generating ideas and planning writing.

¥ Gathes, andyzes, synthesizes, and organizes information from a variety of sources (e.g.,
interviews, webstes, books field notes).

¥ Maintainsalogorjournd (electronic or handwritten) to collect and explore idess; records
observations dialogues, and/or descriptionsfor later use as a basis for informationd,
persuasive, or literary writing.

¥ Usesprewriting stageto generate idess, deermine purpo<s, andyze audience, select form,
research backgroundinformation, formulate a thesis, and organize text.

Note: The reading aloud of well written, language-rich multicultural literature is an
ongoing practice throughout all grades. It not only stimulates ideas, but it also provides
students with examples of exemplary writing.

Component 1.2: Produces draft(s). W

1.2.1 Analyzes task and composes multiple drafts when appropriate.

Refersto prewriting plan.

Drafts according to audience, purpos, and time.

Drafts by hand and/or electronically.

Assesses draft and/or feedback, decides if multiple drafts are necessary, and judifies
decision.
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Component 1.3: Revises to improve text. W

1.3.1 Revises text, including changing words, sentences, paragraphs, and ideas.

¥ Sdects and uses effective revison tools or strategies based on project (e.g., sentence andysis
form, revision criteria checklist, Gind-and-replaceOor Qrack changesOfundionsof word
processing program).



¥ Rereadswork several times and has a different focusfor each reading (e.g., first reading N
looking for the strength

¥ or effectiveness of an argument and organizationd structure; secondreadingN congdering
appropriateness for audience and purpo<e; third reading N 1ooking for clarity of persuasive
language).

¥ Decidesif revisoniswarranted.

¥ Seeksand congders feedback from avariety of sources (e.g., teachers, peers, community
members, editors).

¥ Recordsfeedback usng writing groupprocedure (e.g., partner revision).

¥ Evaluates and judifies the choice to use feedback in revisionsor not (e.g., O didn®change
my second example because...Q.

¥ Revisestypographical devices (e.g., bullets, numbered lists) to clarify text and to meet
requirements of technical and content-area writing forms (e.g., rZsumZ, busness letter).

¥ Uses multiple resources to improvetext (e.g., writing guide, assignment criteria, Internet
grammar guide, peer, thesaurus dictionay).

Component 1.4: Edits text. W

1.4.1 Edits for conventions (see 3.3).

¥ Ildentifies and corrects errors in conventions

¥ Uses appropriate references and resources (e.g., dictionay, writing/style guide, electronic
spdling and grammar check, adult, peer).

¥ Editswith acritical eye, often uang a self-initiated checklist or editing guide (e.g., editing
symbols, pgpoe submission guiddines).

¥ Proofreadsfind draft for errors.

Component 1.5: Publishes text to share with audience. W

1.5.1 Publishes in formats that are appropriate for specific audiences and purposes.

¥ Selectsfromavariety of publishing optionskeeping in mind audience and purpos (e.g.,
webdte, literary magazine blog, local newspaper).

¥ Publishes usng arangeof graphics andilludrative materia (e.g., timelines, flow charts,
political cartoons diagrams).

¥ Publishes material in appropriate form (e.g., films, multimedia demondrations culminaing
projects) and format (e.g., creditsin film, fontsize, section breaks in longer doaument).

¥ Publishesusngvisud and dramatic presentations(e.g., debae, mock election, monologuse.

¥ Usesavariety of available technological resources (e.g., chats, overheads word processor,
phot software, presentation software) to produe, design, and publish a professiond-looking
find produd.

Component 1.6: Adjusts writing process as necessary. W

1.6.1 Applies understanding of the recursive nature of writing process.
¥ Revisesat any stage of process.
¥ Editsasnesded at any stage



1.6.2 Uses collaborative skills to adapt writing process.

¥ Delegates parts of process to team members (e.g., in prewriting, oneteam member interviews
and oneteam member braingorms possible sections.

¥ Collaborates on drafting, revising, and editing.

¥ Collaborates onfind layoutand publishing/presenting (e.g., yearbook, literary magazine).

1.6.3 Uses knowledge of time constraints to adjust writing process.

¥ Adaptstime dlotted for data gathering and number of drafts for shorter projects.

¥ Writesto meet adeadline

¥ Creates a management timelingflow chart for written projects (e.g., Thirteenth-Y ear Plan,
exit project, oral histories).

¥ Decreases time for prewriting, drafting, revising, and editing when working onin-class, on
demand pieces (e.g., essay exams).

¥ Increasestime for prewriting, drafting, revising, and editing when working onlonge written
projects (e.g., literary andys's, research peper).

EALR 2: The student writes in a variety of forms for different audiences and
purposes.

‘ Component 2.1: Adapts writing for a variety of audiences. W

2.1.1 Applies understanding of multiple and varied audiences to write effectively.

¥ |dentifies an intended audience.

¥ Andyzestheaudience to meet its needs(e.g., uses toneappropriate to culture, age, and
gende of audience).

¥ Regpectsthecultura backgroundsof potential audences (e.g., topic, word choice,
perspective).

¥ Describes how aparticular audience may interpret atext (e.g., eliminaing biased language
tha might be offensve to theaudience).

¥ Anticipaes and addresses readersOquestionsor arguments.

Component 2.2: Writes for different purposes. W

2.2.1 Demonstrates understanding of different purposes for writing.

¥ Writesto pursueapeasond interest, to explain, to persuade, to inform, and to entertain a

specified audience (e.g., applies for ajob, communicates research findings conveys technical

information).

Writes for self expression.

Writes to andyze informationd and literary texts.

Writesto learn (e.g., doubk-entry joumd in math, science; portfolio selection defense).

Writes to examine a variety of perspectives (e.g., argumentative pgpe onopposng

viewpoints concerning medical research and animal testing).

Writes for more than onepurpose usng thesame form (e.g., amemoir tha persuades,

entertains and/or informs).

¥ Indudes more than onemodewithin a piece to address purpo< (e.g., narative anecdote to
suppot apostionin an expostory research paper).
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Component 2.3: Writes in a variety of forms/genres. W

2.3.1 Uses a variety of forms/genres.
¥ Integrates more than oneform/genre in asingle piece (e.g., apersuasive essay written usng a
first-person anecdote, apoean, ajoumd entry, research notes, a classsoomdiscussion,and a
letter).
¥ Maintainsalogor portfolio to track variety of forms/genres used.
¥ Producsavariety of new forms/genres.
Examples:
- research pape's
- memoirs
- mysteries
- parodies
- monologues
- doaumentaries
- cover letters
- satires
- essays (e.g., extendd literary andyses)
- editorials
- proposls
- rZsumzs
- blogs

Note: Forms are suggestions only. The list is not exhaustive nor are any forms repeated in
later grades after being introduced. However, all students may continue to use appropriate
forms/genres throughout all grades regardless of where a form is listed in the Grade Level
Expectations.

Component 2.4: Writes for career applications. W

2.4.1 Produces documents used in a career setting.

¥ Collaborates with peers onlongterm team writing projects (e.g., research paper for an exit
project).

¥ Writestechnical and noniechnical doauments for career audiences (e.q., proposl, rZsumz,
abdract), taking into congderation technical formats (e.g., bullets, numbering, subheadings
blank space).

¥ Sdects and synthesizes information from technical and career doacumentsfor indusonin
writing (e.g., High School and Beyond Plan tha includes information summarized from on-
linevocationd source or other informationd text).

¥ Undeastandstheimportance of usnga standad reference style consstently when writing
reports or technical doauments (e.g., MLA, APA, Turabian).

EALR 3: The student writes clearly and effectively.

‘ Component 3.1: Develops ideas and organizes writing. W




3.1.1 Analyzes ideas, selects a manageable topic, and elaborates using specific, relevant

details and/or examples.

¥ Presents a manageable thesis while maintaining a congstent focusin an individudized and
purposful manne (e.g., Dbtaining a driver@ license should not betied to gradesin
school.Q.

¥ Selects specific details relevant to thetopic to extend ideas or devel op elaboration (e.g.,
guottions daa, reasons multiple examples that build on each other).

¥ Usespeasond experiences, observations and/or research from a variety of sources to suppot
opinionsand idess (e.g., relevant data to suppot condusonsin math, science, soda studies,
appropriate researched information to explain or persuade contrasting points of view to
suppot a hypothesis or argument).

¥ Integrates the elements of character, setting, and plot to create aconvinang fictiond world.

Note: Well written, language-rich text as models should include a multicultural perspective
and be read aloud to students throughout all grade levels.

3.1.2 Analyzes and selects effective organizational structure.

¥ Writes unified, cohesive paragraphs(e.g., repetition of key terms; parallel structure).

¥ Selectsfromavariety of opening strategies and composes an engaying introdudion (e.g.,
vivid, detailed description; historical/cultural background;contrasting situaion).

¥ Selectsfromavariety of ending/conduson strategies and composs an effective conduson
tha is more than arepdition of theintrodudion (e.g., prediction, anecdote, question).

¥ Usestrangtiond wordsand phrases beween paragraphsto signd emphasis or show logical
relationshipsamongideas (e.g., in fact E , conequently E , asaresult E , ontheother
handE ).

¥ Determines effective sequance between and within paragraphsby usng trangtions to
emphasize points in an argument or show logical connections(e.g., inasmuch asE , possibly
E, thereforeE ).

¥ Selects and uses effective organizationd pdternsas deermined by purpose:
- varied placement of thesisfor effect
- persuasion usng comparisons(e.g., all similarities groupel togehe and al differences

groupel together)
- explanaions(e.g., scientific report patern: introduction with hypothesis, materials and
methods daa, condusong

- narative (e.g., story within a story)

¥ Emphasizes key ideas throughappropriate use of text features (e.g., headings diagrams,
graphs bullets, blank spece).

Component 3.2: Uses appropriate style. W

3.2.1 Analyzes audience and purposes and uses appropriate voice.

¥ Writeswith aclearly defined voice appropriate to audience.

¥ Writesin an individud, knowledgeable, and consstent voice in expostory, technical, and
persuasive writing.



¥ Selects appropriate point of view for technical writing and/or specific content areas (e.g.,
third-person point of view for science lab write-ups, first person for field joumds, second
person for how-to technical manuds).

Note: Read-alouds should include a multicultural perspective and be continued throughout
all grade levels.

3.2.2 Analyzes and selects language appropriate for specific audiences and purposes.

Selects and uses precise languayeto persuade or inform.

Selects and uses precise languaein podic and narative writing.

Uses thevernacular appropriately.

Selects and uses specialized vocabulary relevant to a specific content area (e.g., plate

tectonics, mitosis, photosynthesis).

Selects and uses literary devices ddiberately (e.g., extendad metaphor, symbols, andogies).

Selects and uses sounddevices ddiberately in prose and podry (e.g., assonance,

consonance).

¥ Consders connottion and denotation, induding cultural connogtion, when selecting words
(police officer vs. cop, bias VS. prejudice).
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3.2.3 Uses a variety of sentences consistent with audience, purpose, and form.

¥ Writesavariety of sentence structures and lengthsto create a cadence appropriate for diverse
audiences, purposes, and forms.

¥ Writesavariety of sentence structures (e.g., absolutes to add detail and elaborate: GFinga's
gripping thetable, the student waited for theresults.Q.

¥ Writes short sentences and phrases in technical writing.

¥ Usesavariety of sentence structures (e.g., linebreaks, stanzas, patern, repdition) to
purposfully shgpea poem.

Note: Read-alouds should include a multicultural perspective and be continued throughout
all grade levels.

Component 3.3: Knows and applies writing conventions appropriate for the grade level. W

3.3.1 Uses legible handwriting.
¥ Producesreadable printing or cursive handwriting (e.g., Size, spacing, formation, uppecase
and lowercase).

Note: In the Grade Level Expectations 3.3.1 through 3.3.8, skills generally are not repeated
and build each year on preceding years’ skills. Because these skills are learned and
practiced as writing becomes more sophisticated, attention should be paid to skills in more
than one year.

3.3.2 Spells accurately in final draft.
¥ Uses spdlingrules and paternsfrom previousgrades.
¥ Uses multiple strategies to spdl.

Examples:



¥

- homophone (e.q., council and counsel, stationary and stationery)

- affixes (e.q., -cian, -ness)

- roots (e.g., anthropology, philosophy)

- foreign spdlings(e.g., alumna/alumnae/alumnus, medium/media, datum/data)

- wordsfrom other languayes (e.q., bourgeois, kindergarten, espresso, boutique, coyote)
- frequently misspdled words (e.q., perceive, congratulations, success)

Uses resources to correct own spdling.

3.3.3 Applies capitalization rules.

¥
¥

Uses capitalization rules from previousgrades.
Uses resources to check capitalization.

3.3.4 Applies punctuation rules.

¥
¥

¥
¥

¥
¥

Uses pundudion rules from previousgrades.

Uses commas to set off nonrestrictive clauses (e.g., Thegym, which was built last year, is
used every day.).

Uses brackets aroundan editoria correction or to set off added words

Uses theem dash (N ) to indicate emphasis or asudden break, to set off an introdudory
series, or to show interrupted speech.

Use appropriate punduaion when writingin other languayes (e.g., Ren2).

Uses resources to check pundudion.

3.3.5 Applies usage rules.

¥
¥
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Applies usagerules from previousgrades.

Avoidsdangling modifiers (e.g., QAfter | stoodin linefor hours, | discovered thetickets were

sold outOlncorrect: Q\fter standingin linefor hous, thetickets were sold out OThe second

sentence makes it appear tha theticketswerein line).

Uses who vs. whom correctly.

Uses that vs. which and that vs. who correctly.

Useseither ... or and neither ... nor correctly.

Uses many commonly confused words correctly (e.q., accept Vs. except Of can VS. may).

Uses active voice except when passive voice is appropriate (e.g., active voice: OFhey saw it.O

vs. passive voice: Ot was seen by them.Q.

Uses parallel congructionin clauses.

- paalld: Thecoach told the players they should get plenty of deep, they should eat well,
and they should do some warm-up exercises.

- not paallel: The coach told the players they should get plenty of deep, tha they should eat
well, and to do some warm up exercises.

Uses resources to check usage

3.3.6 Uses complete sentences in writing.

¥

May use fragmentsin dialogueas appropriate.

3.3.7 Applies paragraph conventions.

¥

Uses paragraph conventions(e.g., designaed by indentation or block format, skippinglines
between paragraphs.



¥ Usestextud markers (e.g., pagenunmbers, foomotes, space for pictures).

3.3.8 Applies conventional forms for citations.
¥ Cites sources according to prescribed format (e.g., MLA, APA, Turabian).

EALR 4: The student analyzes and evaluates the effectiveness of written
work.

‘ Component 4.1: Analyzes and evaluates others’ and own writing. W

4.1.1 Analyzes and evaluates writing using established criteria.

¥ Critiques writing, indegpendently and in groups according to detailed scoring guide,
sometimes developdal collaboratively (e.g., checklist, rubric, continuunj.

¥ |dentifies persuasive elementsin a peer@ writing and critiques the effectiveness (e.g.,
prepondeance of evidence, citing experts, compromise solutions.

¥ Explainsaccuracy of content and vocabulary for specific curricular areas (e.g., accurate
scientific terms regarding the effectiveness of the solution to the problem).

4.1.2 Analyzes and evaluates own writing using established criteria.

¥ Explainsstrengths and weaknesses of own writing usng criteria (e.g., content or
performance standads WASL or 6-trait rubrics).

¥ Rereadsown work for the craft of writing (e.g., character development, irony, tone as well
as the content (e.g., quottionsto suppot contentions).

¥ Usescriteriato choo and defend choices for awriting portfolio.

¥ Provides evidence that gods have been met (e.g., selects pieces for culminaing exhibition).

Component 4.2: Sets goals for improvement. W

4.2.1 Evaluates and adjusts writing goals using criteria.

Monitors progress toward gods over time (e.g., @ need to try free verse next quater.Q.
Andyzes progress (e.g., My free verse needs better imagery.Q.

Evaluaes gods (e.g., O need to alow time for substantive revisionsQ.

Adjugs gods (e.g., O will write abdlad next quater.Q.

Maintainsa written log of longterm gods (e.g., @ will try other genres, vary paints of view,
elaborate on evidence, and seek publication.Q) and a portfolio of work.
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